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       The United Nations Development Programme 
(UNDP) reports that the current Orang Asli (the 
indigenous people of Peninsular Malaysia) 
population is around 178,000 people with a high 
incidence by poverty of 50.9% and hardcore poverty 
of 15.4%. The report also indicates that the literacy 
problem among Orang Asli is becoming more severe, 
where there are limited opportunities for them to 
receive education. Although previous studies have 
designed learning modules and activities for the 
Orang Asli, limited studies have focused on their 
learning styles in which they prefer indigenous art, 
language, ritual, folklore and taboos without a fixed 
syllabus. In an attempt to solve the Orang Asli 
literacy problem as well as to fill the research gaps, a 
teaching module for Orang Asli through the concepts 
of “touching” and “true love” has been developed 
under the “Asas Membaca Orang Asli” (AMOS 4M) 
(basic reading Orang Asli module) project or 
“AMOS 4M: Teaching Indigenous Through Touching 
and True-Love,” where the 4Ms stands for 
“Menyebut, Menyanyi, Melakon, Membaca” 
(pronouncing, singing, dramatizing, and reading). 
The module has been initiated since the year 2007. 
AMOS 4M focuses on literacy pedagogy among the 
Orang Asli community which includes children and 
adults aims to serve as module for training existing 
teachers in Orang Asli schools as well as pre-service 
teachers. Past studies have discovered that Orang 
Asli are “kinesthetic learners” that need learning 
with “hands-on” experiences (such as skills using 
hands, singing and acting). As such, the module 
integrates the “touching” concept to suit the 
“kinesthetic learning style” the Orang Asli. An 
approach with the “touching” concept would be to 
the touching of natural resources, (e.g. touching the 
earth). This could in turn increase their level of  
 
interest and attract their attention during the 
teaching and learning process. On the other hand, 
the “true-love” concept refers to their “love of 
nature” and “true-love” or affection shown towards 
them during teaching and learning sessions. The 
utilization of natural products such as clay, leaves, 
seeds, bamboos, and sand has been integrated during 
class sessions. The utilization of the natural products 
are essential as the Orang Asli see the products as 
daily or “everyday” products that they are used 
frequently around them. The integration of modern 
pedagogical approaches has been observed to 
distract them from learning, as they cannot link or 
associate the approaches with their daily lives. In 
relation, the teacher-centered (constructive) 
approaches used in classrooms have to be also 
“individualized.” In other words, as compared to 
regular learners, Orang Asli learners require more 
one-to-one attention from the teachers. In conclusion, 
the AMOS4M module via integration of the concepts 
of “touching” and “true love” has shown that the 
Orang Asli learners have had a positive impact on 
the reading in which they master reading in a period 
of three months. As a result, the successful 
pedagogical strategy has been introduced to Orang 
Asli teachers in Malaysia to develop the learners‟ 
basic reading skills. 
 




1.  Background 
 
 “Asas Membaca Orang Asli” (AMOS4M) (basic 
reading Orang Asli module) project or “AMOS 4M: 
Teaching Indigenous Through Touching and 
True-Love,” where the 4Ms stands for “Menyebut, 
Menyanyi, Melakon, Membaca” (pronouncing, 
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singing, dramatizing, and reading) were developed to 
solve the problem of reading among orang asli. The 
module has been initiated since the year 2007.   
     The Orang Asli or the indigenous people are the 
first settlers in an area and usually referred to the soil 
(Brent & Smith, 2008, Michie, 1999, Buol, Southard, 
Graham, & McDaniel, 2011). Michie (1999) stated 
that these people believe that “The Earth is our 
Mother”. This indicates that these indigenous or also 
known as natives have their own way of living. The 
Orang Asli or aboriginal people (in Malay) are the 
indigenous peoples of Peninsular Malaysia, where 
they represent a mere 0.6% of the national 
population. Anthropologists and administrators have 
traditionally categorized the 18 Orang Asli subgroups 
into three groups, namely Negrito (Semang), Senoi 
and Aboriginal-Malay. In Sarawak (East Malaysia), 
the indigenous peoples are collectively called Orang 
Ulu or Dayak and include the Iban, Bidayuh, Kenyah, 
Kayan, Kedayan, Murut, Punan, Bisayah, Kelabit, 
Berawan and Penan. They constitute around 
1,198,200 or 45.5% of Sarawak’s population of 
2,633,100 people. In Sabah (East Malaysia), the 39 
different indigenous ethnic groups are called natives 
or Anak Negeri and make up about 2,140,800 or 
60.5% of Sabah’s population of 3,540,300. The main 
groups are the Dusun, Murut, Paitan and Bajau.  In 
all, the indigenous peoples of Malaysia represent 
around 12% of the 28.6 million people in Malaysia. 
       Indigenous people usually settle down in remote 
areas surrounded with rich nature resources and 
plants and some settlements were found at the 
boundary of urban areas. Consequently, the education 
level of these people is far below the national 
education (Karubi et al., 2011, Masron et al., 2013). 
It is pertinent that the curriculum for the indigenous 
people in Malaysia should differ from the standard 
curriculum. We should take into account their beliefs, 
lifestyle, method of communication and their other 
living aspects which are different from other 
Malaysian citizens. To substantiate this, it is found 
that most of the primary school indigenous children 
refused to continue their studies at the secondary 
level. Only a handful of them were willing to do so. 
The majority of them would return to their tribal 
village and resume their lives together with their own 
people.  Most of the adults and the children among 
the Orang Asli have low interest in formal education 
(UNDP, 2012; Masron et al., 2013). This 
phenomenon is causing the level of illiteracy among 
them to be very high (UNDP, 2012; Masron et al., 
2013). The major problem of Orang Asli in Malaysia 
is as the following:  
 
 The illiteracy rate is 49.2% compared to 6.4% 
at the national level (Redzuan & Gill, 2008). 
 Low academic achievement (Kamarulzaman & 
Osman, 2008 & Redzuan & Gill, 2008). 
 Drop-out rate significantly higher (only six out 
of 100 students finish school). 
 Orang Asli students cannot respond to the 
national syllabus – a mismatch between the 
content and learners’ experience (Azizah, 
2008) of the Orang Asli that include the adults 
and children.  
 
According to past research, indigenous people require 
“Responsive Pedagogy” that refers to curriculum that 
emphasizes on the “culture” and “experience of the 
people” which is central in the pedagogy (Bishop, 
2008). In addition, they also need indigenous material 
which highlights their “context” (Rushton, 2007) as 
well as a literacy pedagogy that focuses on info-
graphic structure (image, sign and audio) which is in 
line with the theory of “growing impact of 
multimodality” (Healy, 2002). Based on the needs 
and their cultural and natural resources, a curriculum 
module for teaching and learning is developed.  
      As stated before, the  “AMOS 4M: Teaching 
Indigenous Through Touching and True-Love” 
project emphasizes on pedagogical strategies using 
the concepts of “touching” and “true-love” to teach 
the 4Ms, which are “Menyebut, Menyanyi, Melakon, 
Membaca” (pronouncing, singing, dramatizing, and 
reading). The project focuses on literacy pedagogy 
among the Orang Asli community which includes 
children and adults. The project is funded by grants 
such as the “Transfer-Knowledge Grant Scheme” 
from the Ministry of Education Malaysia and the 
University of Malaya, Malaysia. It is aimed at the 
development of a pedagogical literacy module that is 
suitable for the Orang Asli and targets to serve as 
module for training existing teachers in Orang Asli 
schools as well as pre-service teachers. The project 
consists of four phases, which are:  
1. Need Analysis Phase: Identification of 
cultural and natural resource needs of Orang 
Asli; 
2. Development Phase: Development of the 
reading module; 
3. Implementation and Evaluation Phase: 
Implementation and evaluation of the 
teaching module; and 
4. Teacher Training Phase: Implementation of 
the module for “training of trainers” (ToT) 
which are existing or pre-service Orang Asli 
teachers  
 
This project emphasizes the approach of “Teaching 
Indigenous through Touch and True-Love” (Teaching 
2T). Past studies have discovered that Orang Asli are 
“kinesthetic learners” that need learning with 
“hands-on” experiences (such as skills using hands, 
singing and acting). As such, the module integrates 
the “touching” concept to suit the “kinesthetic 
learning style” of Orang Asli. An approach with the 
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“touching” concept would be to the touching of 
natural resources, (e.g. touching the earth). This 
could in turn increase their level of interest and 
attract their attention during the teaching and learning 
process. On the other hand, the “true-love” concept 
refers to their “love of nature” and “true-love” or 
affection shown towards them during teaching and 
learning sessions. We integrated these concepts via 
utilization of natural products such as clay, leaves, 
seeds, bamboos, and sand during class sessions. The 
utilization of the natural products is essential as the 
Orang Asli see the products as daily or “everyday” 
products that they are used to and are used frequently 
around them. Integration of modern pedagogical 
approaches has been observed to distract them from 
learning, as they cannot link or associate the 
approaches with their daily lives. In relation, the 
teacher-centered (constructive) approach used in 
classrooms have to be also “individualized.” In other 
words, as compared to regular learners, Orang Asli 
learners require more one-to-one attention from the 
teachers. In sum, the AMOS4M module via 
integration of the concepts of “touching” and “true 
love” has shown that the Orang Asli learners have 
had a positive impact on the reading in which they 
master reading in a period of three months. As a 
result, the successful pedagogical strategy has been 
introduced to Orang Asli teachers in Malaysia to 
develop the learners basic reading skills.    
 
 
2.  Conceptualization and Design  
 
This project is underlined by UNESCO’s goal in 
achieving “education for all.” In achieving the goal, 
we believe that mastery of reading is the foundation 
in increasing the quality of education among the 
Orang Asli. A core element in reading is recognition 
of the alphabets. Recognition of the alphabets and 
knowing to read syllables are the key elements and 
predicators of Bahasa Malaysia reading success. In 
the early stage of identifying alphabets, most of the 
children have the ability to recite the alphabet in 
order, but this is merely enough. In gaining the full 
capability of reading, they must also be capable of 
the reading the printed form of each alphabet out of 
order as well as the sound the respective syllables. 
The AMOS4M teaching module applies the Kolb 




Figure 1: Adaptation of Kolb’s model for kinesthetic 
learners using natural resources 
 
In the AMOS teaching module, the integration of the 
“touching of natural resources” concept was 
integrated to suit the “kinesthetic learning style” of 
Orang Asli. An approach with the “touching” concept 
would be to the touching of natural resources, (e.g. 
touching the earth). This could in turn increase their 
level of interest and attract their attention during the 
teaching sessions.  
     In addition to the Kolb’s model, the Visual, 
Auditory and Kinesthetic model (VAK model) was 
also used in the AMOS module, as depicted in Figure 
1. The VAK Model is a teaching approach that 
utilizes multiple sensory, which emphasized on 
senses such as eyes, ears and touch. From the initial 
observation and activities given to the primary Orang 
Asli in the AMOS4M project, it was found that the 
Malaysian indigenous students at primary level are 
mostly kinesthetic learners. According to Tileston 
(2005) the kinesthetic learners learn best through 
movement and touching. Sprenger (2002) added that 
the kind of learners needs hand-on-activities where 
the learners construct meaning if they are given an 
opportunity to do something. 
      The initial observation also revealed that the 
indigenous people respond to physical rewards. 
According to Sprenger (2002), indigenous learners 
respond to physical closeness and physical rewards 
such as a “part on the back”.  Tileston (2005) added 
that the characteristic of the kinesthetic learners they 
need opportunity to mobile, feel, smell and taste, 
touch their neighbour, usually has good motor skills 
may be athletic, take things apart and see how it 
works, appear immature for their age group and may 
be hyperactive learners. According to Hargreaves 
(2005) learning style instruments may be specific to 
culture, gender or age.  Figure 2 shows the techniques 
used in this project. 
 





Figure 2:  Kinesthetic learning Techniques 
 
The natural resources from the indigenous 
surrounding were used as teaching aids to introduce 
letters and alphabets sequencing. Natural resources 
such as clay, sand, bamboo, rubber seed, leave, 
woven were included. The natural resources were 
creatively used as teaching aids. The uppercase 




Figure 3: Teaching uppercase letters using clay 
 
The students were asked to make the shape of the 
alphabets and at the same time introduce the name of 
the letters. For the uppercase alphabet sequence the 
bamboo rings were used (Figure 4). The students 
were asked the sequence of the uppercase alphabets 
by arranging the bamboo rings labeled with the 




Figure 4: Usage of bamboo rings for teaching 
uppercase alphabet sequence 
 
The lowercase letters were introduced using sand 
writing method. The letters were slowly introduced to 
the student by writing it on a sand tray and later the 
students rewrite the letters after the teacher. The 
rubber seeds were used to introduce the lowercase 
alphabets’ sequence. The students were asked to 
arrange the letters labeled on the rubber seeds 
correctly. 
      The activities for the basic reading module are 
based on the Visual, Auditory and Kinesthetic Model 
(VAK Model). The VAK model refers to the learners 
preferred mode of receiving and processing new 
learning experience. VAK model has become widely 
known and applied to teaching adults and children 
from diverse setting (Hughes, 2002; Utley, 2011). 
Martin (2011) has added to this model that children 
also learn using tactile methods which is focused on 
touch. Therefore, a teaching approach can be 
described as “multi sensory” which involve three 
senses eyes, ears and touch. The natural resources 
chosen from the indigenous surrounding were used as 
teaching aids which involve the learners’ multiple 
senses. Techniques such as clay, sand, bamboo, 
rubber seed, leave, woven techniques were 
integrated. The clay and the sand were used to help 
the students to recognize alphabets. Each learner was 
asked to make the shape of the alphabets and name 
them. This has helped the learners to recognize the 
alphabets by doing it which makes them literally 
involved and concentrate longer. The bamboo rings 
and the rubber seeds were used to teach alphabets 
sequencing. The learners were asked to put in the 
bamboo ring and arrange the rubber seeds repetitively 
in few sessions. The woven technique was used to 
promote writing skills to learners by improving 
learners‟ pincer grip. This is important to develop 
fine motor skills and encourage writings. A song was 
created similar to the indigenous tune to introduce the 
alphabets and lastly the learners also were taught 
some dancing steps relating to their cultural dance. 
      The principles of the curriculum module for basic 
reading was designed based on the Creative Teaching 
Resources and Drama (CTRD) approach which 
focused on various natural materials to be used as 
teaching aids and physical movements while giving 
meaning to words taught for children as well as 
information technology teaching aids. The natural 
resources such as clay, sand, bamboo, rubber seed, 
leave and woven techniques were explored and 
physical movements by using the body parts, rhythm 
and creativity were used as well. Creative movements 
affects the development of child’s mind, physical 
development and their emotion. Among the types of 
movements that were integrated were “nature 
movements” that was focused on the flora and fauna 
movements of animals and plants, as well as natural 
phenomena such as wind, storm and lightning. 
Instinct movement is associated with imagination and 
emotion for creative movements. Integration of 
emotion and music may result in creative 
movements, imitating movement using mirror image, 
and animal’s movements. Body language (code and 
signs) focused on gesture or non-verbal such as eye 
movement and body movements and other suitable 
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movements for indigenous children. The CTRD 
approach integrates few theories particularly the 
Experiential Learning Theory (Kolb, 1984), 
Experiencing-Appreciating Method (Saedah Siraj, 
1992), Whole Language (Richards & Rodgers, 2001) 
and Natural Approach (Manjunath & Venkatesh, 
2004). Figure 1 is the theoretical framework of the 
Creative Teaching Resources and Drama (CTRD) 
approach used as a based to build the basic reading 





Figure 5: Framework of Creative Teaching Resources and Drama (CTRD) approach 
The fundamental idea of creating the basic reading 
module for the indigenous is on exploring the 
indigenous’ previous experiences in their 
environment and their culture. It is important to 
integrate the new experience and learning of the 
indigenous group. Four main processes were 
identified, which were: (i) selecting the indigenous 
natural and cultural resources; (ii) integrating the 
resources with a teaching method focusing on VAK 
approaches; (iii) reviewing the resources and the 
teaching method; and (iv) concluding the outcome 
from resources and the teaching method used. These 
processes were set within the “whole-language” and 
“nature” approach so that the Malaysian indigenous 
benefits of the curriculum design using resources and 
method that suit their environment and culture. Based 
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on the concepts explained, the AMOS4M project 
produced a teaching module called the Teaching 
Basic Reading Through Touching and True-Love. 
The approach can be used to increase the literacy 
level of more than 180,000 Orang Asli in Malaysia 
which have a high illiteracy rate.  
 
Financing 
The AMOS4M Project: Teaching Indigenous 
Through Touching and True-Love (Teaching 2T) has  
received the following funding from the grants 







Table 1: Funding received for the AMOS4M project 
 
Code Title Date Sponsor Amount 
F0192-
2007B  
Projek Sekolah Rendah Orang Asli: 
Pembangunan Modul Kurikulum 
Bacaan Asas   
1/6/2007 to 
31/5/2008 
University of Malaya  5,400.00 
FS197-
2008C  
Projek Sekolah Rendah Orang Asli: 
Pembangunan Modul Kurikulum 
Bacaan Asas Fasa Kedua 
15/09/2008 
to 14/09/2009  
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      This project is supported by the Department of 
Orang Asli Welfare (JKOA) Malaysia. JAKOA is 
a governmental department in charge of managing 
the affairs of Orang Asli in Malaysia. As of January 
15, 2011, the department has been renamed to 
Department of Orang Asli (JAKOA). The 
department’s aim is to implement a comprehensive 
development approach involving socio-economic 
development, education, health and human capital 
development in a planned and sustainable manner. It 
aims to achieve the objectives of increasing revenues, 
expanding infrastructure and amenitisosial, the level 
of prosperity of a better life, thereby producing a new 
generation of educated and dynamic as well as the 
conservation of cultural heritage and indigenous 
peoples. 
     The main goal of this project is to improve the 
level of Orang Asli’s education, which is initiated by 
improvement in their reading ability. This is in line 
with one of the main objectives of the Department of 
Orang Asli of Malaysia, which is to improve the 
incomes of the Orang Asli and bring them out of 
poverty through education. The project also received 
the cooperation of the teachers who taught in Orang 
Asli schools and pre-service teachers from the 




1. This project has a high impact on the 
indigenous people of Malaysia as one way to 
improve the quality of education. 
2. The uniqueness of this project is to create a 
learning module based on the life and culture of 
nature. 
3. The creation of a reading module is based on 
research or empirical evidence that supports the 
construction of the new module. 
4. The effectiveness of the module is positive as 
due to the approach used which is “True-Love” 
and “Touching”. “Touching” is suitable for 
Orang Asli learners as most of them are 
“kinesthetic learners” in which the activities 
planned involved “hands-on” activities with the 
use patterns, cultural and teaching materials 
available in their living environment. 
5. The basic module was not only effective for 
children but also for adults. During the 
implementation of their projects to the class 
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attendance was encouraging and the level of 




3.  Impact and Achievement  
  
The AMOS4M project has a huge impact on the 
indigenous people of Malaysia as a personalized 
approach to improve their quality of education. The 
project could potentially reduce the illiteracy rate 
among the Orang Asli – among both children and 
adult learners. The AMOS4M project’s final product 
is unique due to fact that the module is developed 
based on the culture-responsive concept of the daily-
cultural activities of Orang Asli for both children 
(Figure 6) as well as adults. In addition, the module 
has been empirically assessed in three phases with a 




Figure 6: Rubber seeds technique for reading as a 
culture-responsive concept from Orang Asli 
children’s daily-cultural activities 
 
Based on observations during implementation, Orang 
Asli teachers highly preferred the module due to two 
factors, which are: (i) easier for them to use; and (ii) 
facilitated interacts among Orang Asli learners as it 
involved their experience with their usual 




Figure 7: Orang Asli children’s usually play with 
sand/dirt in their normal environment and 
surroundings 
 
To date, educators and researchers in indigenous 
education rely on basic replacement tests and 
conventional reading indicators for diagnosis of 
learners’ reading ability. Yet, this data only provides 
a reflection on their current reading skills without 
tackling the actual problem – which is the 
disintegration of their usual environment and 
surrounding in the curricula. As a result, this scenario 
disrupts and delays the progression of their reading 
skills. By the introducing the AMOS4M module in 
Orang Asli education, it would  improve indigenous 
person’s quality of life and reduce the stress on 
teachers in educating reluctant learners while 
enhancing teaching skills with utilization of diverse 




Achievement of the Module Design 
 
The project was successful in reading the 
construction of the new module, an increase in the 
level of reading achievement, and success in training 
pre-school teachers and school teachers aboriginal 
and indigenous communities. The initial project 
started with developing the reading module based on 
the cultural and natural resources from the indigenous 
settlement. After the prototype is developed, the 
usability test for the module was carried out with the 
objectives: a).  To evaluate the suitability of the use 
of the module in basic reading to the indigenous 
children and adults for indigenous people; and b) The 
modules were completed in the training of teachers 




Design the module 
 
Initially the need analysis  was conducted  by visits 
and meeting with two groups of indigenous people in 
Klang (School 1) and Kuala Kubu Bahru (School 2), 
at Selangor state in Malaysia. During the visit to 
School 1, 90 respondents were found weak in basic 
reading level and six teachers who handle the 
remedial classes were interviewed. They students 
were placed in remedial classes based on the criteria 
the Ministry of Education. At school 2, three teachers 
were interviewed and total of 63 students were taken 
as respondents and interviewed. A total of 153 
students were taken as responded and nine teachers 
were interviewed. 
     The outcomes of this study revealed that most 
students are weak in basic reading. The study also 
helped to reveal the students‟ favorite color, type of 
food, plants and animals found in the environment of 
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components to build the basic reading curriculum. 
Based on the outcome of interviews with teachers, it 
shows that students are not only facing problems in 
terms of visual, auditory, and kinesthetic but also 
have difficulties in concentration-learning. Most of 
the indigenous people were identified as kinesthetic 
learners. The result of the interviews and 
observations also indicate that students have 
language difficulty and revealed that the module 
should include the activities close to the life 
experiences of pupils, language, color preferences, 
fruits, animals and also another element which are 
close in their life style. Subsequently the study 
discovered that the activities should emphasize on the 
commitment of the students while studying, such as 
respecting the needs of local communities to build 
the diversity of techniques, using sources such as 
customs, environment, lifestyle, language and others 
who are in the community such as basic construction 
materials. The implication of this study indicated that 
the previous experiences of the students associated 
with new learning experiences can be used as a basis 
to develop indigenous basic modules in the 
development of prototype module. 
      The results of need analysis  were used to identify 
some key components in building basic reading 
curriculum for primary school pupils such as color, 
type of food, plants and animals found in the 
environment of indigenous life. The technique used 
was the Delphi Technique. Delphi technique is 
identified for its function referring to a set of 
procedure to obtain and refine views and opinions of 
a certain group, usually a panel of experts on a 
particular issue in its aim to validate content.  The 
researchers met experts individually in one of the 
Delphi rounds and the instruments were posted 
through conventional express mail and email based 
on the experts preferences. The product of the 
module development was documented  in a 




Figure 8: Monograph of the AMOS4M development 
module 
 
Assessment of the module 
The usability tests of the module were carried out in 
an indigenous school that aims to determine whether 
the module developed was suitable for the Orang Asli 
community.  The selection of the students was all the 
students in the primary 2 remedial class in the 
selected indigenous school. The selected indigenous 
school is located 70 kilometers from Malaysia’s 
capital city, Kuala Lumpur. The data collection 
techniques focused on three main methods which are 
one-group pre & post test, semi-structured interview 
and teacher’s diary. The evidences collected were 
organized to each week and used the relevant 
evidence to support the findings. 
      The interview was conducted to study how the 
techniques using natural resources have helped the 
stduents to recognised letters and to learn the 
alphabet sequence. The transcribing processes were 
done immediately to avoid misinterpretation and 
backlog. The teacher was asked to keep a diary on the 
student’s progress and observer the class throughout 
this study. The evidences were highlighted and 
organized each week to support the findings. 
      The triangulation method is used by concluding 
three data sources from the pre and post test, 
interview and teacher’s diary. The members checking 
two internal members were used to review the codes. 
The disagraments codes were developed further or 
amended on the definitions. The inter-coder checking 
for reliability was based on the following formula 
recommended by Miles and Huberman (1994). The 
external auditor has ensure the codes and thenesare 
practical and make sure that the information overall 
were intepreted logicaly and presented well. 
       During the implementation phase, the four 
techniques used to introduce letters and teach 
alphabets sequencing focused for the kinesthetic 
learning were promoting.  For the Clay Technique, 
this technique has engaged the students to mold and 
learn the alphabets. They have participated well in 
class can activity involve throughout the lesson. The 
Sand writing Technique was another technique that 
has engaged the Indigenous students. They had fun 
writing and playing with the sand through the lesson 
and also has mentioned that they would like to write 
on the sand along the beach near their house. This 
shows that the technique has attracted the students to 
learn the alphabets. Therefore the four techniques 
used to effectively to teach the alphabets and its 
sequence for kinesthetic learning focused and 
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